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Early Years Transition Practices in 
the context of Covid-19 pandemic 
 The transition to school is a critical period for children and their 

families.  
 Especially critical for children from economically disadvantaged 

families and children with special educational needs and 
disability (SEND). 

 No existing government guidelines and no statutory 
requirement for early years settings and schools to support 
transition. 

 Transition practices have been severely disrupted this year with 
the mandated setting closures and social distancing measures. 

 Aim: According to early years practitioners, how has the 
coronavirus pandemic impacted their transition practices (with a 
focus on children with SEND)? 



Key Findings 1 – Transition Practices 
 Significant disruptions or delays in early years 

transition practices. 
– Transition activities moved almost entirely online 

 Challenges:  
– No face-to-face contact 
– No opportunities to visit the receiving school 
– No access to SENDCos and lack of multi-agency 

working 
– Difficulties with parental engagement 
– Unclear government regulations 
– Transition of children with SEND 



Key Findings 2 - Impact 
 Impact on children: 

– language development 
‘They came in at such a low level on their language. I mean they are always low with 
their language but this year it was particularly concerning. That’s why our curriculum here 
is language based’  

– physical development 
‘We’ve never encountered a cohort like this. There is just no strength in their fingers in 
their hands so all we are doing at the moment is getting stamina and strength and 
dexterity going’  

– independence 
‘They haven’t learned to do certain things like put their coat on, put their shoes on, 
putting their foot in their shoe, you know dressing themselves is a big thing’  

– social and emotional skills 
‘Socialisation has been an issue especially for children with no siblings. It appears as a 
fear. When we are doing story time or snack time, we’ve got a few children who appear 
highly anxious about being in a group’  
‘They are not willing to have a go, they are not so willing to try anything new’  



Key Findings 2 - Impact 

 Impact on parents and carers 
Food poverty 
‘We had a lot of food poverty during the actual lockdown itself. 
And we had our own food bank next to the school. So the 
biggest drive for me in relation to transition was to get them in 
so they could have a meal as soon as possible’ (Reception 
Teacher) 

Emotional wellbeing 
‘We’ve had a lot of parents messaging us with quite small 
things but I think that’s because they can’t come in and talk to 
us as much and they haven’t got to know us as well. That’s 
probably had an impact on the parents’ anxiety levels’  



Key Findings 2 - Impact 

 Impact on school staff 
Unprepared and unskilled to respond to the 
technological demands made on them: 
‘It was quite a steep learning curve when we first closed down 
because we didn’t have a clue about online learning and how to use it’  
(EY Coordinator 7) 

Emotional wellbeing 
‘It’s really tough on teachers cause, although children don’t know it, 
it’s not as they want it to be. And that’s really tough on teachers. It’s 
depressing for teachers. I don’t think any of us got the emotional and 
mental wellbeing. It’s a lonely job and not having that connectivity with 
your colleagues. Collaboratively working is all gone. It’s a very 
depressing time to be a teacher’ (EY Coordinator 2) 

 



Key Findings 3 –  
Differential Disadvantage 
 Impact much greater for children with 

SEND and children from disadvantaged 
background 

‘Some families spent a lot of time in the outdoors and going 
on nature walks. The families who did engage and did all 
sorts of things and the families who couldn’t or didn’t’  
(Reception CT 5) 
‘The impact has been far greater for our SEN children. Very 
much so. Everything that the nurseries would have put in 
place, all the PHSE skills we’ve been lost’  (Reception CT 9) 



Key Findings 4 

 Resilience, commitment and determination of 
early years practitioners 
‘The reality is less time, less people, but same, if not more expectation. 
And yet people like us and our colleagues will not let the children 
be affected by Covid. And that needs to be acknowledged on the 
impact of Covid on staff’. 

‘Because our kids are definitely disadvantaged already, we don’t want 
Covid to disadvantage them anymore so you are doing everything you 
possibly can, but in a shorter time span all the time and you are doing 
extra stuff to provide those interventions and we’ve still got to make 
sure that attainment is there but with less time to do it in’ (EY 
Coordinator 7) 

 
 



Implications for Policy and Practice 

1. A consistent and systematic approach and 
clearer expectations are needed when planning 
early years transitions. 

2. A review of effective transition practices that 
affect child outcomes. 

3. Early focus on planning for transition of children 
with SEND is needed. 

4. Focus on recovery curriculum needs to be a 
priority, especially for children with SEND and 
children from disadvantaged backgrounds.  

5. Supporting early years professionals’ emotional 
wellbeing and professional development and 
ensuring support networks (within their setting 
but also across settings). 



Thank you for listening 
Ioanna.Bakopoulou@bristol.ac.uk 
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